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Chapter 1: Introduction

The improvement of the education system is one of the most important aspects of the 2030
Saudi Vision and the success of the Vision depends in large measure on reforming the
education system. The Saudi Ministry of Education is trying to improve education outcomes
at all stages. It aims to enhance the efficiency of human capital in line with the Saudi Vision
and the demands of the local and global labour markets. The Ministry of Education is seeking
to develop policies and programs that focus on learners, concentrating on personality
development, improving confidence, and promoting 21st-century skills (Education n.d.).

The development of Education in Saudi Arabian schools is strongly associated with the
development of English Language learning. English is considered the language of
international communication and is a compulsory subject at all levels above year three.
English teachers in Saudi Arabia have been working to improve outcomes and help students
acquire the skills needed to achieve the Saudi Vision goals. While the Ministry of Education
has dedicated a lot of spending and resources to enhance the classroom environment,
curriculum development, and training teachers in the current teaching methodologies until
now there is still a gap between the expected results and actual performance. Thus, many of
the outcomes that are being sought are achievable only through interdependent efforts by the
students themselves.

It is important for students to be active participants in the learning process to achieve the
desired results. As a student of the Saudi Education system and as a current teacher in Saudi
schools, I can say from my experience when compared to the New Zealand classrooms | have
observed, English language learners in Saudi schools are much more passive participants in
the classroom. They are highly dependent on the teacher and become unmotivated easily
during lessons. This is one of the current challenges facing education in Saudi Arabia. The
main objective of this research paper is to investigate the significant contributing factors to the
lack of active student participation that Saudi educators face, to propose feasible and evidence-
based solutions.

Mohammad (2015) found that the main obstacle faced by Saudi students is their lack of
motivation to learn the English Language. Educators and psychologists recognize the
importance of self-efficacy in school achievement and motivation (Duckworth & Seligman,
2005). Dweck and Master (2009) suggest that modifying one’s beliefs about their own abilities
can increase motivation and achievement. There is evidence (Bandura, 1997) that a student's
performance relies on a certain level of self-belief in one's ability to perform a certain set of
tasks and in one's sense of self-efficacy.
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According to Maslow’s Hierarchy of Needs (Maslow, 1943), students’ need to feel safe and
comfortable must be met to increase their motivation. There needs to be a trusting
environment where students feel confident enough to take intellectual risks. This goes hand in
hand with Krashen's second language acquisition theory (1982) which emphasizes that
students with low levels of anxiety are more motivated and better second language learners.

This study will be built on the idea that students need an obvious awareness of self-efficacy in
their learning and safe learning environments where they can feel comfortable to take
risks. To limit the scope and context of the literature review, the following questions will be
addressed throughout this research:

1-How is self-efficacy related to academic performance?

2-What are the other factors related to self-efficacy and performance?

3-What can teachers do to help students to develop the persistence to achieve learning goals?
Chapter 2: Literature Review

1-Self-efficacy

Self-efficacy in academic settings is defined as students' beliefs in their ability to achieve
goals, and complete challenging tasks successfully. (Bandura, 1986; Pintrich & Schunk,
2002). To achieve academic success, students need to be motivated to perform well and persist
longer in a task and this can only happen when they believe in their own ability to perform
well on the academic task (Bandura, 1997)

There are a host of studies that have examined the positive influence of student self-efficacy
on learning, achievement, and motivation (Wirawan and Bandu 2016; Pajares 2003;
Linnenbrink and Pintrich 2003; Graham 2006). Self-efficacy has been found to be associated
with increased resilience (Chemers, Hu, & Garcia, 2001; Parjas,1996). Idrus and Sivapalan
(2010) suggested that overall performance can be improved when teachers make it important
to be aware of the self-efficacy level of their students. For students to take more responsibility
for their learning process and view themselves as proactive learners, students must have a high
level of self-efficacy beliefs (Zimmerman & Kitsantas, 2005).

Significant relationships between self-efficacy beliefs and language learning strategies were
found amongst elementary, secondary, and college students (Magogwe and Oliver, 2007;
Diseth,2011). What they noticed was that the use of certain language learning strategies
(cognitive and compensatory strategies) increased levels of self-efficacy language proficiency.
Strategy training can help students to be independent learners and enhance self-efficacy
(Magogwe and Oliver, 2007). Thus, enhancing students' self-efficacy beliefs is crucial to the
language learning process and needs to be included in the classroom the teaching-approach
(Wang, Schwab, Fenn& Chang 2013).

It is clear that self-efficacy plays a vital role in motivating students. However, focusing solely
on increasing self-efficacy may not be the only way to increase the motivation levels of our
students. We need to discover the root of why students display low/high self-efficacy in
learning English. Can this change? Do students possess the mindset to address their barriers to
learning English, to try to improve their performance?
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Mindset, therefore, is another critical factor related to self-motivation and performance that we
need to examine. This paper will examine some aspects of Mindset Theory, which has been

defined as a belief pattern held about one’s own intelligence and capacity for learning
(Dweck,1986) and shed greater light on the Growth Mindset.

2-Growth Mindset

A Growth Mindset is a dynamic state where one believes that abilities can always be improved
and that mistakes are learning opportunities to become better (Dweck, 2006). Dweck (1986)
suggests that differences in levels of motivation and achievement may be due to the
individuals’ mindsets about their intellectual qualities.

In the case of Saudi language learners, there is a sense that English as a difficult subject that
seems beyond their reach. Bandura and Woods’ (1989) model suggests that a high level of
self-efficacy is connected to an incremental theory of intelligence and that a low level of self-
efficacy is connected to a fixed theory of intelligence. A growth mindset is changing a
student’s belief from thinking that their intelligence level is fixed to believing that it can
change.

Self-efficacy and Mindset are theories based on intrinsic beliefs (Bandura, 1995). Self-
efficacy is how one can overcome obstacles and challenges to complete a task successfully
and a Growth Mindset develops when teachers show students how to persist. (Hochanadel &
Finamore, 2015).

Academic success requires more than self-belief. It also requires the belief in one’s own
ability through sustained hard work. In New Zealand classrooms, learning is student-centered.
Students interact with each other and make meaning from their own learning. The majority of
activities in the classroom promote deep thinking and overcoming challenges. According to
Interactionism (1994), Language acquisition is an example of the human ability to learn from
experience and interaction with others around them. The focus is on building social skills such
as cooperation, assertion, responsibility, empathy, and self-regulation. Communication is the
core strand of the foreign language curriculum in New Zealand and one of the models that are
used in the classroom is "the Learning Pit "model.

3-The Learning Pit

The learning pit was created by James Nottingham (2007) to support the culture of curiosity,
reflection, resilience, and perseverance. It encourages a deeper level of inquiry “that moves
learners from surface-level knowledge to deep understanding” (Nottingham,2017, p7).
Students with deep thinking demonstrate better academic achievement, knowledge acquisition,
and decision-making (Joshua,2017). The Learning Pit provides a useful model to enhance
deep learning.
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The Learning Pit shares the same concept as Vygotsky's description of the Zone of Proximal
Development (ZPD) (Nottingham,2010). Vygotsky's concept of ZDP (1987) explains how
doing a task that is challenging, but not too difficult, with the support of a more experienced
partner can benefit student learning. Similarly, Krashen (1982) states that comprehensible
language input that is slightly beyond the student's current linguistic competence promotes
language learning.

Collaboration is a pedagogical method currently used to facilitate learning in classrooms. It is
a common occurrence in classrooms that students are asked to work together to perform a
particular task. Several theories acknowledge the need to engage learners in collaborative
communicative activities to develop an implicit knowledge and a growing base of research
supports peer tutoring as an effective instructional intervention in which second-language
acquisition (Arreaga-Mayer, 1998). However, is all collaboration between students productive
collaboration? Here, the learning pit could be an effective way to support collaborative
learning where all the students are active participants in their individual roles within the
collaborative activities. Students have to work together to achieve the goals of a task and there
will be no success without collaboration. Classrooms that emphasize cooperation and a sense
that everyone can achieve the learning goals are much more supportive of self-efficacy and a
valuing of academic work than classrooms that emphasize competition and a zero-sum
environment where only a limited number of students will earn good grades (Carr & Walton,
2011; Johnson & Johnson, 2009).

It may be useful to apply this model to collaborative student project work. Students can take
risks when doing project work as all the ideas and points of view are accepted. Students can
choose the topic according to their area of interest. Students engage in the project with peers
who may provide support or scaffolding. In this way, students will be active participants in
their learning and engage in the design of their experiences with the realization of their
learning outcomes in ways appropriate for their developmental level. As such, learners have
the choice and a voice in their educational experiences. During project work, students can
participate in language-related activities beyond their proficiency have opportunities for
output, which are necessary for successful learning. When applied to collaborative project
work the Learning Pit model allows educators to combine and use both task-based language
teaching and communicative language teaching approaches effectively.
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It may be true to say self-efficacy and the learning pit are two sides of one coin. The learning
pit is focused on building students' self-efficacy by showing the students that they can change
the outcomes of their learning with the right effort, strategy, and focus. Goal setting is
important to self-efficacy (Schunk & Pajares, 2001). In the learning pit, the students set goals
and this leads to higher self-efficacy. When students perceive satisfactory goal progress, they
feel capable of improving their skills. The Learning Pit model also allows students to witness
and evaluate their progress. Students usually need evidence that they are mastering knowledge
and skills, especially when working on complex tasks (Schunk, 1985). This awareness can
enhance self-efficacy.

Throughout this review, we have found that performance, motivation, and achievements
improve as self-efficacy is enhanced. Having a Growth Mindset creates a passion for learning,
allowing students to discover potential they never knew they possessed and to equip them with
the tools necessary to fulfill this potential. To achieve this objective, it is imperative that the
teacher makes the students’ learning activities challenging and creates opportunities for
collaboration. This could be achieved successfully through the Learning Pit Model.

learning academic
strategies performance

academic

mindsets self-efficacy

Chapter 3: Methodology

This chapter describes the research methodology used in examining students' beliefs in their
ability to manage challenges and enhance academic performance. The data was collected
using two types of research methods: a survey, used to collect quantitative data, and an
interview, used to collect qualitative data. The survey and the interviews were conducted in
June 2020.

The survey consisted of two sections. The first section was to get information about the
participants, such as student gender and their favourite school subject. The second part
included closed and open-ended questions. The closed questions asked students to rate the
strength of their belief in their abilities, from the scale provided. The open-ended question
elicited whether students had any other comments to add.

Five participants were selected from the original sample to participate in the interview. The
main goal of the interview was to provide more details and get a depth understanding of
students’ responses to the survey. The interview was made up of four questions:

1- What does the teacher do to help you get better at learning and doing classwork by yourself?
2-What do you do when you find that a task or activity is too difficult to do?

3- What do you do when you make mistakes?
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4-What kind of classroom tasks and activities help you to keep interested and motivated to

learn?

Participants

The survey participants consisted of 45 students from Victoria Primary School in New
Zealand. They were in year 6 and their age range was 10-11 years old. The participants were

of different language backgrounds (native and non-native English speakers).

Chapter 4: Find

ings

Participant information

1-Student gender

Gender Number Percentage
1 | Boy 16 35%
2 | Girl 30 65%
Total 46 100%
Student gender

H boy
mgirl
2- Favourite Subject Figure 1: student gender.
Subject English Math Science
Percentage 59% 19% 22%
Total 100%

Favourite Subject

mEnglish mScience mMath

Figure 2: Favourit subject.




KHEBRAT: Chapter 73: A.A. Alshamrani. How Can English Teachers Motivate ... 289

Of those surveyed, around 65% were female, and 35% were male students. English is the
favourite subject for the majority of participants with 59%, followed by science (22%) and
finally Math with 19%.

Student self-efficacy survey results

1-Students' self-efficacy in achieving goals
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Figure 3

As can be seen in figure (3), around 69.5% of participants had a strong sense of their capacity
to achieve their goals.

2-Students’ self-efficacy in developing skills.

1 2 3 4 5

student's self-efficacy scale | am certain | can do

I can develop any skill by
practising it every day

| cannot
doit. it.

Figure 4

Over half of those questioned reported that they were confident in their ability to develop any
skill through daily practice.

3- Students’ self-efficacy in solving problems in different ways.
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Approximately 78 % of the students were confident that in their ability to solve any problem if
they tried hard enough.

4- Students’ self-efficacy in asking for help when they face difficulties.
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| can ask for help when | face
difficulties

Figure 4

Figure (6 ) shows that 69.6% of participants are confident in seeking help when they face
difficulties.

5- Students' self-efficacy in doing almost all the work in the class.
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student's self-efficacy scale
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Figure 5

Around 78% of the participants were very confident that they could do their work in the class

if they did not give up.

6- Students' self-efficacy in overcoming challenges.
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Approximately (70%) of the participants indicated that they can overcome challenges.

7- Students' self-efficacy in solving problems in different ways.
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Figure 9

Approximately two-thirds (63%) of the sample had a high self-efficacy in their ability to solve
problems in different ways.

8- Students' self-efficacy in learning from mistakes.

| can learn from mistakes
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Figure 6
The majority of the participants (86.9%) indicated that they can learn from their mistakes.

9- Students' self-efficacy in learning more than one language.
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When the subjects were asked about their ability to learn more than one language, the

majority (80%) answered that they were certain they could.

Interview findings

1-What does the teacher do
to help you get better at

2-What do you do when
you find that a task or

3-What do you do
when you make

4-What kind of
classroom tasks and

learning and doing activity is too difficult to mistakes? activities help you to
classwork by yourself? do? keep interested and
motivated to learn?
Questions
= Uses different = Ask afriend for = find out = Problem-
strategies. help what is solving tasks
. . wrong .
= Gives feedback = try something =  Project work
. easier first = learn from .
= Gives mistakes. = Challenging
Encouragement = think about it many activities
Findings = Does Workshop times. )hA:eSI:) for = Sketching

= Makes the
environment safe

= Gives Checklist

=  Let’s me work with
my partner

= Gives Examples.

= Gives clear
instructions

= Gives clear goals.
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Chapter 5: Discussion
This chapter interprets the findings of both quantitative and qualitative data.

The sample from Victoria primary school, with 65% female participants and the majority who
chose English as their favourite subject, reflects the demographic of the students | currently
teach as an English language teacher at a female-only school.

When investigating why such a large majority of students (69. 6%) students felt confident in
asking for help when facing difficulties, the majority responded that they were confident in
discussing ideas with their partner or group members before asking the teacher. The strategy
implemented by the classroom teacher was “Ask three before me” where students had to first
ask three other students before asking the teacher. This is an example of peer tutoring, as
mentioned by Arreaga-Mayer (1998). The theory of Interactionism (1994) emphasises that the
support and help that students receive from teachers or peers can affect the success of the
students.

When looking at the results of how students felt about their ability to solve problems and
overcome challenges without giving up, again a large percentage (63%-70%) felt certain in
their abilities. The interviewees said that when they faced a difficult task, they first tried doing
something similar which was slightly easier and then returned to work on the difficult task.
They tried completing the difficult tasks a number of times and did not give up. One of the
strategies the classroom teacher employed was to provide the students with the same activity
but with different levels of difficulty (labeled with one star for easy and three stars for
difficult) and the students could choose which they wanted to try first. If they wanted to
challenge themselves, they started with the more difficult one but could do an easier one if the
first one was too difficult. This is connected to Dweck's theory (1999) that individuals with
growth mindsets can develop their abilities and skills through persistence.

In Saudi Arabia students often avoid mistakes and focus more on achieving perfect grades
which is a big contrast to the results from the survey of students at Victoria Primary school,
where 86.9% of the students said that they learned from their mistakes. The responses of the
interviewees around this question indicate that though sometimes feel frustrated when
mistakes are made, they see them as positive experiences for future learning. For example,
after writing tasks were completed, the teacher did not make explicit corrections of any errors.
Instead, she highlighted the mistakes and the students had a chance to correct their writing
themselves. A Growth Mindset is a dynamic state where mistakes are learning opportunities to
become better (Dweck, 2006).

When students know what they can do and what they will do, this will affect their
performance and improve the outcomes as well. While in Saudi Arabia students are instructed
clearly on the task and activity goals, constant follow-up is required by teachers to ensure
students remain confident in their ability to complete them successfully. In the New Zealand
classroom, about 70% of students rate themselves highly in their ability to complete tasks and
achieve their learning goals. An effective way the teacher achieves this is by providing
students with a check-list of their daily class goals at the beginning of the day. Students are
required to check off the tasks as they complete them. Classrooms that focus on the sense that
everyone can achieve the learning goals support self-efficacy and increase their motivation
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more than classrooms which focus on competitiveness (Carr & Walton, 2011; Johnson &
Johnson, 2009).

In the Interview, the participants said they were interested and motivated in activities such as
projects, working in groups, and problem- solving tasks. These types of activities build self-
efficacy. when we asked the participants in the Interview about what the teacher did to help
them get better at learning, all of them strongly agree that encouragement, immediate
feedback, feeling safe, and using different strategies motivate them to learn. This is what
Maslow (1943) and Krashen (1982) asserted.

Conclusion

The findings show that students had high levels of self-efficacy. This is in line with The New
Zealand Ministry of Education's vision for young people to be 'confident, connected, actively
involved, and lifelong learners' (Ministry of education, 2017). There is no doubt that students
with high levels of self-efficacy are more likely to be engaged in the learning process. High
levels of self-efficacy support students to be more confident in seeking help, encourage
students to work independently, increases resilience, and achieving goals. Students with a
growth mindset consider mistakes to be learning opportunities and have a greater willingness
to persist with challenging tasks.

Self-efficacy and the growth mindset are crucial factors of success and achievement
(Diseth,2011). To develop a sense of learning efficacy, teachers need to ensure that the
classroom environment, task design which includes teaching strategies, and learning
opportunities enable students to be motivated to achieve their goals. These factors all have a
strong influence on student performance. Therefore, it is important that teachers continue to
raise students' awareness about self- efficacy and how this can improve learning.

Recommendations for Implementation

< In my classroom in Saudi Arabia, I will:
e Develop classroom activities and tasks that students find challenging but can
accomplish with a reasonable amount of effort, using the Learning Pit model as a guide
e Enhance the role of collaboration in the classroom through project work to shift the
learning process from being teacher-focused to student-centered.
e Employ the following strategies to encourage self-efficacy, growth mindset, and
awareness of their own learning process:

v" Students can build their ability to solve problems independently and collaboratively by
asking their peers for support before asking their teachers (Ask three before me).

v" | can help students learn from their mistakes by using self-correction strategies.

v Use tasks with differentiated levels of difficulty in the classroom to help students
complete a task without giving up.

s Within my school, I will:
¢ Run workshops that explore the theories that enhance self-efficacy and growth mindset
amongst students
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e Invite fellow teachers to observe my classes where | apply the strategies observed in
the New Zealand classroom.
It is hoped that the findings of this research project can be used as evidence to
support the 2030 Saudi Educational vision to improve student outcomes.

References

Arreaga-Mayer, C. (1998). Increasing Active Student Responding and Improving Academic
Performance Through Class Wide Peer Tutoring. Intervention in School and Clinic, 34(2), 89-94.

Bandura, A. (1986). Social foundations of thought and action: A social cognitive theory. Englewood
Cliffs, NJ: Prentice Hall.

Bandura, A. (1995). Exercise of personal and collective efficacy in changing societies .New York,
NY: Cambridge University Press .

Bandura, A. (1997). Self-efficacy: The exercise of control. W H Freeman/Times Books/ Henry Holt &
Co.

Carr, P., and Walton, G.M. (2011) Working harder together: A sense of working with others increases
intrinsic motivation. Manuscript submitted for publication.

Chemers, M. M., Hu, L., & Garcia, B. F. (2001). Academic self-efficacy and first year college student
performance and adjustment. Journal of Educational Psychology, 93, 55-64.

Dill, E., and Boykin, A.W. (2000) The comparative influence of individual, peer tutoring, and
communal learning on the text recall of African American children. Journal of Black Psychology,
26, 65-78.

Diseth, A. (2011). Self-efficacy, goal orientation, and learning strategies as meditators between
preceding and subsequent academic achievement. Learning and IndividualDifferences,21, 191-195.

Dweck CS. (1986). Motivational processes affecting learning. Am Psychol. 41:1040-1048.

Dweck, C. S. (1999). Essays in social psychology. Self-theories: Their role in motivation, personality,
and development. Psychology Press.

Dweck CS. (2006). Mindset: the new psychology of success. New York (NY): Random House
Incorporated.

Dweck, C, S., &Master, A. (2009). Self -theories and motivation students' beliefs about intelligence. In
K. R. Wentzel, A. Wig field (Ends.). Handbook of motivation at school(pp.123-140). New York,
NY: Routledge.

Duckworth, A. L., & Seligman, M. E. P. (2005). Self-discipline outdoes IQ in predicting academic
performance of adolescents. Psychological Science, 16, 939-44; Heckman.

Education, Ministry of. n.d. Electronic gate for Saudi Ministry of Education. Retrieved 14 May 2020
(https://www.moe.gov.sa/en/Pages/vision2030.aspx).

Gallaway, C. & Richard, B. J. (1994). Input and Interaction in Language Acquisition, Cambridge
University Press, UK.

Graham, S. J. (2006). A study of students’ metacognitive beliefs about foreign language study and
their impact on learning. Foreign Language Annals, 39, 296-3009.

Hsiung, C. (2012). The effectiveness of cooperative learning. Journal of Engineering
Education, 101(1), 119-137.


https://www.moe.gov.sa/en/Pages/vision2030.aspx

KHEBRAT: Chapter 73: A.A. Alshamrani. How Can English Teachers Motivate ... 297

Hochanadel, A., & Finamore, D. (2015). Fixed and growth mindset in education and how grit helps
students persist in the face of adversity. Journal of International Education Research, 11(1), 47-50.

Idrus, H., & Sivapalan, S. (2010). Perceived self-efficacy of ESL students with regard to their oral
communication ability. In K. Abdullah, S. Selvadurai, E. A. Choy, & M. Maros (Eds.),
Contemporary issues of education, development, and security (pp. 74-86). Malaysia: Penerbit
UKM.

Johnson, D.W., and Johnson, R.T. (2009) An educational psychology success story: Social
interdependence theory and cooperative learning. Educational Researcher, 3(5), 365-379.

Joshua, B., (2017). Learners’ Approaches to Learning and Clinical Decision-making: An Intervention
Study (Thesis) London South Bank University.

Krashen, S. (1981) Second Language Acquisition and Second Language Learning. Oxford: Pergamon
Press.

Linnenbrink, E. A. and P. R. Pintrich. (2003). The role of self-efficacy beliefs in student engagement
and learning in the classroom. Reading and Writing Quarterly: Overcoming Learning Difficulties
19(2): 119-137.

Magogwe, J.M., &Oliver. (2007). The relationship between language learning strategies, proficiency,
age and self-efficacy beliefs; A study of language learners in Botswana. System, 35,338-352.

Maslow, A. (1943). A theory of human motivation. Psychological Review, 50(4), 370 396.
Ministry of Education. (2007). The New Zealand Curriculum. Wellington: Ministry of Education.

Mohammed, A. (2015). EFL effective factors: Anxiety and motivation and their effect on Saudi
College student’s achievement. Arab World English Journal, 6(2), 201-218.

Nottingham, James. (2017). The Learning Challenge: How to Guide Your Students Through the
Learning Pit to Achieve Deeper Understanding. Corwin press, Inc.

Pajares, F. (1996). Self-efficacy beliefs in academic settings. Review of Educational Research, 66,
543-578.

Pajares, F. (2003). Self-efficacy beliefs motivation and achievement in writing. Reading and Writing
Quarterly 19(2): 139-158.

Pint rich, P. R., & Schunk, D. (2002). Motivation in education: Theory, research, and applications.
Upper Saddle River, NJ: Merrill Prentice Hall.

Schunk, D.H., & Pajares, F. (2001). The development of academic self-efficacy. In A. Wigfield & J.
Eccles (Eds.), Development of achievement motivation. San Diego, CA: Academic Press.

Schunk, D.H. (1985). Self-efficacy and classroom learning. Psychology in Schools, 22, 208-223.

Vygotsky, L. S. (1987). Thinking and speech. In R. W. Rieber & A. S. Carton (eds.)., The collected
works of L. S. Vygotsky. Vol. 1. Problems of general psychology (pp. 39-285). New York:
Plenum.

Wang, C., Schwab, G., Fenn, p., &Chang, M. (2013). Self-efficacy and self-regulated learning
strategies for English Language learns: Comparison between Chinese and German college students.
Journal of Educational and developmental psychology, vol.3, n (1).

Wood, R., & Bandura, A. (1989). Impact of conceptions of ability on self-regulatory Mechanisms and
complex decisions making. Journal of Personality and Social. Psychology, 56 (3), 407-415.

Wirawan, H. and M. T. Bandu. (2016). A review of self-efficacy training for international students.
The International Journal of Information and Learning Technology., 33(2): 115-128.



298 KHEBRAT: Chapter 73

Zimmerman, B.J., &Kitsantas, A. (2005). Homework practises and academic achievement: The
meditation role of self-efficacy and perceived responsibility belief. Contemporary Educational
psychology.,30,397-417.



