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Abstract: This study aimed to reveal the effectiveness of using the WebQuest Strategy in developing academic 
achievement of the mathematical concepts and the impact of this on developing electronic communication skills among 
female kindergarten students at the College of Education. Experimental methodology was used with a quasi-
experimental design due to its suitability with the nature of the study. The study tools included an academic 
achievement test on specific topics to measure academic achievement in the mathematics concepts development course, 
and an observation tool to measure electronic communication skills (ECO). The study tools were applied to a random 
sample of female kindergarten students at the College of Education (60) female students, were divided into two groups: 
an experimental group (32) female students studied topics according to the WebQuest Strategy, and a control group (28) 
female students studied the specific topics according to the traditional method. The results showed that using the 
WebQuest Strategy has an impact on developing both academic achievement for the course "developing mathematical 
concepts" and electronic communication skills. The study presented a set of recommendations, the most important of 
which is the necessity of employing the WebQuest Strategy in teaching other courses in university education through a 
reliable education platform, such as Blackboard. The study presented a set of future research proposals. 

Keywords: WebQuest Strategy, Academic Achievement, Electronic Communication, Mathematical Concepts. 
 

1. Introduction 

Mathematics is a part of everyday life and necessary for being an autonomous citizen; it helps people organize their 
insights and discoveries about the world in systematic ways, such as when they need to represent quantities and spatial 
relationships [1]. The course of "developing mathematical concepts" is one of the courses offered within the study plan 
for female students at the College of Education in the sixth level of the kindergarten program, and it includes many 
important topics that aims to provide pre-service kindergarten teachers with in-depth knowledge about the mathematical 
concepts that should be built in kindergarten children. Examples of these topics include: An introduction to learning 
mathematics concepts in kindergarten, objectives of learning mathematics concepts in kindergarten, topological 
concepts, geometrical concepts, numerical concepts, numerical sense, spatial concepts and relationships, and the 
development of spatial sense. 

Related studies indicated the importance of learning mathematics in kindergarten. These studies have revealed that 
understanding complex mathematics and abstract thinking develop earlier than previously thought [2], [3]. Studies have 
advanced our understanding by showing that children are born with a numerical sense (meaning knowledge of quantity 
and numbers) and a spatial sense [3] and that the development of mathematics skills begins at a very early age. Studies 
also show that early understanding of mathematics is positively associated with children's future success in mathematics 
[4], [5] and their achievement growth [2], [3], [5], [6]. Furthermore, quality mathematics education is fundamental to 
the development of mathematical skills [7-10].  

Accordingly, it is clear the importance of preparing kindergarten female teachers so that they are sufficiently aware of 
mathematical knowledge, by employing the best teaching and learning strategies that develop in them the tendency 



2550                                                                   M. A. Al Sharidah, A. M. Alkramiti: The Effectiveness of WebQuest Strategy… 

 
© 2023 NSP 
Natural Sciences Publishing Cor. 
 

towards building their mathematics skills. 

E-learning strategies have proven its effectiveness during the last ten years, especially the era of Covid-19 pandemic 
[11-13]. The Blackboard platform is one of the most important educational sites and platforms that has proven its high 
reliability as learning management system (LMS) during this time, especially in terms of academic achievement [14-
16], and in Developing electronic communication skills [17-19], and other aspects of learning. 
 

The roles of the faculty member in the traditional classroom can be expressed through some words, such as: lecturer, 
transmitter of knowledge, source of knowledge, teacher, source of authority, verbal interactions prevail over non-verbal 
interactions, direct teaching, commitment to synchronous education, discipline. Therefore, the main role of the faculty 
member in traditional teaching was to impart the knowledge he possesses to his students through lecturing. 
Accordingly, the role of the faculty member is active, while the role of the student is passive. 

On the other hand, modern teaching is based on different ideologies and concepts about the relationships between a 
faculty member and his students in the teaching and learning processes. And the faculty member is not the only source 
of knowledge anymore. Where other sources of knowledge appeared, namely: students, the global environment, and the 
local environment, in addition to the faculty member who determines the nature of harmony between these sources. 

Related studies [20] indicated the low level of online research skills among college students and their reliance on 
random methods of searching, as well as their reliance on sometimes unreliable sources to collect and refine 
information. In addition, studies [21-24] have indicated the importance of university students possessing electronic 
communication skills, to benefit from participatory learning, and to exchange information among them; Moreover, 
developing their problem-solving and decision-making ability, as well as critical thinking skills. 
 

1.1 The study Problem 

By reviewing related studies, the researchers found that the focus is still on the cognitive aspect in teaching information 
that depends on memorization without taking advantage of the students’ mental capabilities in employing that 
knowledge. Recent studies have found that there must be modern teaching methods that suit the current era of 
knowledge. It contributes to raising the efficiency of students to raise their educational level. 

Through the researchers’ work as faculty members at the university, they have a sense of the problem of the current 
study, which is the lack of a codified strategy among female university students majoring in kindergarten in searching 
the Internet for information and knowledge, as well as the weakness of participation in completing individual and group 
assignments. 

Previous studies [25-32] emphasized the effectiveness of WebQuest in teaching different academic subjects because of 
the different mental activities it contains with the connection to the outside world and the current developments that the 
world is going through around us and the acceleration of science and knowledge. 

The WebQuest strategy is a model that combines precise educational planning and the correct use of computers and 
educational technology, to raise the level of female students who will become teachers soon and overcome the 
difficulties they face in teaching kindergarten, and by using a modern educational strategy that helps them learn 
according to their desires without being restricted by spatial distance. For the educational institution and trying to 
benefit from the capabilities offered by educational technology in facing many challenges in the educational field, 
which prompted researchers to try to identify the effectiveness of the WebQuest strategy in developing the academic 
achievement of female kindergarten students at the College of Education in Wadi Al-Dawasir. Moreover, to the best of 
the researcher’s knowledge, it was found that there are no previous studies that used the WebQuest strategy in teaching 
mathematics concepts to pre-service kindergarten teachers. 
 

1.2 The Study questions 

Thus, the problem of the study lies in the following questions: 

1. What is the effectiveness of teaching the course "developing mathematical concepts" according to the WebQuest 
strategy in developing the academic achievement of kindergarten students? 

2. What is the effectiveness of teaching the course "developing mathematical concepts" according to the WebQuest 
strategy in developing electronic communication skills among kindergarten students at the College of Education? 

3. To what extent does the level of academic achievement differ among kindergarten students at the College of 
Education, according to the level of their computer skills? 

4. To what extent does the level of electronic communication skills differ among kindergarten students at the College 
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of Education, according to the level of their computer skills? 

 

1.3 Hypotheses 

Ha1: There is a statistically significant difference at the level of 𝛼 ≤ 0.05 between the mean scores of the experimental 
group and the control group students in the post-measurement of the academic achievement test. 

Ha2: There is a statistically significant difference at the level of 𝛼 ≤ 0.05 between the mean scores of the experimental 
group and the control group students in the post-measurement of the (ECO) tool. 

Ho3: There is not a statistically significant difference at the level of 𝛼 ≤ 0.05  between the mean scores of the 
experimental group students in the achievement test according to the level of computer skills. 

Ho4: There is not a statistically significant difference at the level of 𝛼 ≤ 0.05 between the mean scores of the 
experimental group students in the (ECO) tool according to the level of their computer skills. 

1.4 The study objectives 

The study aimed to reveal the effectiveness of teaching according to the WebQuest strategy in developing academic 
achievement for the course “Developing Mathematics Concepts” and the impact of this on developing electronic 
communication skills among female kindergarten students at the College of Education. 

1.5 The importance of the study 
The WebQuest strategy is one of the teaching methods that is based on the constructivist theories used by the teacher, 
through which students perform activities based on research and investigation by organizing the knowledge they get 
from the Internet, and by interacting with others they can think about the topic under discussion critically, which leads 
to the growth of It enhances the ability to manage information and develop research skills, and also encourages critical 
thinking and analysis. There is no doubt that the transmission of the impact of learning from these practices in teaching 
courses in the College of Education to female students who will study for the kindergarten stage will have a significant 
impact on the development of many technical and educational skills, such as: electronic communication skills. 

1.6 The Study Terminologies 

WebQuest strategy: This strategy is considered among the modern learning strategies that aim to change the traditional 
approach to educational and educational action, and which is based on constructivist learning theory in encouraging the 
student to build his learning on his own, going beyond the limits of the university textbook thanks to the means of 
interaction, participation and cooperation provided by modern technologies in academic achievement. This strategy is 
implemented in the current study by creating links to WebQuest elements on the Blackboard platform that Sattam Bin 
Abdulaziz University uses to manage university courses. This strategy goes through six stages or steps: introduction, 
tasks, procedures, sources, evaluation, conclusion, and the faculty member’s page. 

Academic achievement: In the current study, what is meant is the extent to which female students in the kindergarten 
program at the College of Education comprehend the experiences they have learned in the topics selected from the 
course on developing mathematical concepts, measured by the grades they obtain in the achievement test prepared for 
that purpose. 

Electronic communication: In the current study, it is the process of transferring and exchanging information and ideas 
via the Internet through available applications. This study is limited to the following skills: the searching skills for 
information via the Internet, the skill of communicating with the course professor and colleagues through the 
applications available in Blackboard (such as: the course forum, e-mail), and the skill of evaluating the student’s 
learning (by viewing the grades center and my grades link...). 

2. Theoretical Framework  

The Ministry of Education in the Kingdom of Saudi Arabia emphasized the rapid adoption of digital transformation in 
the educational system to achieve the Kingdom’s Vision 2030 AD, including relying on teaching strategies that are 
compatible with the style of learning through the web, the importance of which has clearly emerged after the Corona 
pandemic (Covid-19). Over the past decades, educational research has witnessed a major shift in the vision of both 
teaching and learning. This is due to the shift in focus on the student’s prior knowledge, mental ability, how to process 
information, and thinking styles [33]. This is what is called real learning, rather than the external environment that 
affects Direct learning from a teacher, curriculum, and other learning outcomes [29]. 

2.1 What is the WebQuest strategy? 
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The WebQuest strategy is considered among the modern learning strategies that aim to change the traditional approach 
to pedagogical and learning practices and encourage the student to build his knowledge on his own, going beyond the 
limits of the textbook to the means of interaction, participation and cooperation provided by modern technologies in 
academic achievement [34] . The WebQuest strategy aims to directly access information with the least possible effort. 
This method works to transform the learning process into an enjoyable process and makes students more involved as it 
relies on investigation, questioning, research, and discovery. It also aims to develop the various mental abilities of 
students and relies partially or completely on electronic sources. Existing on the web and pre-selected, with the 
possibility of integrating a group of other sources such as journals, books, and any other sources of knowledge [30]. 

Modern strategies in teaching also work to integrate technology into the curriculum and help develop students’ higher-
order thinking skills and combine precise educational planning with rational use of the computer, which is WebQuest. It 
also follows the constructivist theory in which the goal of education changes from transmitting knowledge by rebuilding 
it from It contributes to the process of mental development of the student and the building of activity-based experience, 
and here comes the role of learning based on the international information network in applying the principles of 
constructivist theory because of its characteristics that are consistent with those principles [29]. 

The idea of WebQuest was invented by Bernie Dodge, a research professor at the University of San Diego in California, 
who sought to make positive use of technological development in improving the methods of the educational learning 
process, which relies mainly on integrating the Internet in providing information to students by employing enjoyable 
journeys of knowledge and educational activities [31]. Students work on online research collectively with the aim of 
obtaining correct and direct access to information from reliable sources prepared in advance by the teacher. At the same 
time, WebQuest aims to develop some of the mental and intellectual abilities and skills of learners, such as analysis, 
synthesis, and evaluation, in addition to instilling the spirit of critical and creative thinking in them [35], [36]. 

2.2 Rational of The WebQuest Strategy 

Vygotsky created the concept of the zone of proximal development, often abbreviated ZPD, which became a 
fundamental part of his theory. Language is the way a baby communicates with others after birth and continues to learn 
by interacting with those around him. Based on his idea of social interaction as the basis of learning, he touched on the 
value of a mentor or teacher in a student's life. Figure 1 shows the relationship of the term ZPT and the term ZAT, 
which is the area that includes the knowledge and skill that the student has mastered. Therefore, it becomes clear that 
Bernie Dodge started from this concept of Lev Vygotsky’s Sociocultural Theory of Cognitive Development to build a 
WebQuest strategy that relies on educational scaffolding. 

 
Fig. 1: The zone of proximal development in Vygotsky theory 

Vygotsky consistently defines the zone of proximal development as the difference between the current level of 
cognitive development and the potential level of cognitive development. He maintains that a student can reach their 
learning goal by completing problem-solving tasks with their teacher or engaging with more competent peers. Vygotsky 
believed that a student would not be able to reach the same level of learning by working alone. As a student leaves his 
zone of current development, he travels through the zone of proximal development towards his learning goal [37]. 

The zone of proximal development consists of two important components: the student’s potential development and the 
role of interaction with others. Learning occurs in the zone of proximal development after the identification of current 
knowledge. The potential development is simply what the student is capable of learning. 
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2.3 The Components of a WebQuest strategy  

Bernie Dodge believed that students would need to follow six steps for this technological application to be successful: 
Introduction, Task, Resources, Process, Evaluation, and Conclusion [38-40]. The instructor will first present the topic 
(Introduction) while providing details of the activities to be completed by the students (Task). Then, web links will be 
provided to ensure that all information is accurate and reliable (Resources), and the instructor will list the steps to 
complete the task successfully (Process). Finally, instructors provide a rubric to evaluate a student’s performance on the 
task (Evaluation), and the outcomes are summarized after everyone reflects on their learning journey (Conclusion). As 
shown in figure 2. 

 
Fig. 2: The Components of a WebQuest strategy 

A WebQuest is a scaffolded learning structure that uses links to essential resources on the World Wide Web and an 
authentic task to motivate students’ investigation of a central, open-ended question, development of individual expertise 
and participation in a final group process that attempts to transform newly acquired information into a more 
sophisticated understanding. The best WebQuests do this in a way that inspires students to see richer thematic 
relationships, facilitate a contribution to the real world of learning and reflect on their own metacognitive processes 
[41],[42]. WebQuest is treated as “an inquiry-oriented activity in which some or all of the information that learners 
interact with comes from resources on the Internet, optionally supplemented with videoconferencing” [43]. These steps 
are explained as follow: 

First Step: Introduction: At this stage, regardless of the level of the students, the general context of the task is 
presented by presenting simple questions related to the WebQuest topic to motivate the students and excite them to 
research and discover. 

Second Step: Task: The content of the lecture is transformed into a set of progressive questions, which students must 
answer in a short time through collaborative group work and within a specific time frame, with the provision of digital 
tools, interactive programs, and links to appropriate websites. 

Third Step: Resources: At this stage, the faculty member selects the appropriate websites for the topic related to 
mathematical concepts to guide the student in his research, if they are appropriate for the age group of university 
students, safe, and contain reliable information. The Web Quest designer can use books or encyclopedias to enrich the 
research. 

Forth Step: Process: In this step, the practical steps of the knowledge journey are detailed, the rules of work are 
defined, the methodological method for accomplishing the task, and the teaching strategies that the faculty member will 
follow with the Web Quest team of female students. 

Fifth Step: Evaluation: The faculty member determines the criteria to be adopted in the evaluation process, clarifying 
what is required of the students. Evaluation requires new methods that are determined by the multiplicity of cognitive, 
mental, and technological skills used in research, which enable learners to self-evaluate their achievements. The 
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achievements of student groups are then evaluated so that they meet these standards. 

Sixth Step: Conclusion: It is a summary of the content of the research through which the faculty member reminds 
students of the skills and knowledge that will be acquired at the end of the task while motivating them to complete the 
task and benefit from its results. 

Seventh Step: Teacher Page: This stage is optional and includes everything related to the faculty member and 
instructions for making the WebQuest. 

2.4 Faculty member roles in implementing the WebQuest strategy. 

Lipscomb emphasized several roles for the faculty member when employing the WebQuest strategy in teaching, 
including the following: carefully selecting the WebQuest topic, measuring the student's proficiency in the ability to 
research, determining the learner's previous experiences and content understanding, assessing the availability of 
computers and internet services, developing back-up plan for work, maximizing time working on the computer, 
defining student roles precisely, continuing work even after computer time ends, Providing clear evaluation of students, 
enthusiasm for working on WebQuest [44]. 

2.5 Advantages of the WebQuest strategy 

Related studies have emphasized the importance of the WebQuest strategy [20], [29], [38], [45], [46], such as: 

- WebQuest strategy provides systematic, thoughtful, and precise lesson planning. 

- Using modern technologies such as the World Wide Web to serve educational goals. 

- Building the student’s knowledge in a smooth way to absorb a greater amount of information. 

- Turn the classroom into fun exploratory practices. 

- Enhancing the way of dealing with information sources and selecting those characterized by quality and accuracy. 

- Encouraging teamwork and spreading the spirit of cooperation and creative competition among students without 
eliminating individual effort. 

- Providing students with the skills of effective research, critical thinking, self-learning, and the ability to evaluate. 

- Safe use of the Internet through the guidance of the teacher. 

- Technology skill building. 

- Link analysis and reflection. 

- To introduce a new topic. 

- To explore a new idea. 

- Review of anterior knowledge. 

- Review for an evaluation. 

2.6 The types of a WebQuest strategy 

Studies [26], [28], [35] have confirmed that there are two types of cognitive journeys (WebQuest), namely: 

Short term WebQuest :  

It may be used as an initial preparatory stage for long-term WebQuest, and it can also be adopted in dealing with 
beginners in their relationship with search engine use techniques, so that its time frame is from one to four sessions, 
most of which are limited to one study subject, the educational goal of which is accessing and understanding 
information. And scrutinize it. 

Long term WebQuest: 
Its duration ranges from a week to a full month and is presented in the form of oral presentations or in the form of 
research... and is sometimes published on the Internet through blogs or special platforms. Answering the central 
questions guiding the task requires advanced mental processes such as analysis, synthesis, and evaluation, as well as a 
fair amount of knowledge in using appropriate information programs and tools, which helps enrich the theoretical 
cognitive side of the student without neglecting the applied technological side. 

2.7 Types of Tasks in the WebQuest 
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There are many ways of posing questions and types of tasks that can be employed when WebQuests are being used. 
Dodge (2002) identifies several types of tasks: retelling, compilation tasks, mystery, journalistic, design, creative 
product tasks, consensus building, persuasion tasks, self-knowledge, analytical, judgments and scientific tasks. We will 
make free interpretation of the tasks in continuation [47]. 

Retelling tasks  

Retelling is a teaching strategy that helps student develop his/her own culture of speech and a tool for the teacher to 
recognize whether the student has understood previously read text. The retelling may be conducted orally, but it can 
also take written form by using Word or Power Point Presentation. 

Compilation tasks  

This is a type of WebQuest that asks the students to create a bigger picture of a topic that is under study. For example, 
the teacher can ask students to identify important music events during some classes, to make a list of Macedonian poets 
after the Second World War, or to compile recipes of Macedonian dishes. This activity also includes retelling, but it 
also includes making a compilation of something. 

Mystery tasks  

These are very interesting tasks for the students, because the assignment starts with a mystery that they would like to 
solve. Who made the pyramids? Is there extraterrestrial life? What is in the center of the Earth? These are only a few 
examples of questions that the teacher can give to the students as part of mystery tasks when preparing the WebQuest. 
This type of tasks is more difficult to be managed as part in the WebQuest because the teacher has to thing very wisely 
to identify the specific steps and web pages that will give the students unrepeatable experience to find out information 
step by step, and not everything at once. 

2.8 Electronic communication skills through WebQuest strategy 

Electronic communication is the process of transferring and exchanging information and ideas over the Internet through 
available applications, or as communication that uses electronic media to transmit information or messages using 
computers, email, telephone, video calls, fax machine, etc. This type of communication can be developed by sharing 
data such as pictures, graphics, audio, photos, maps, software, and many things[48]. Studies [22-24] indicated that 
electronic communication skills are diverse, including oral communication, written communication, discussions through 
forums, comments on students’ work, expressing opinions supported by arguments, skills of searching for information 
via websites and classifying it, etc. 

Related studies have confirmed that there is a relationship between web-based strategies and the development of 
communication skills, [49] showed that the WebQuest strategy has an effective role in developing social responsibility 
among students. The online educational tools addressed some of the communication problems associated with face-to-
face lectures, providing a forum for addressing issues through dialectical and collaborative discourse [50]. The students 
who participated in an online discussion forum had better performance than others who did not participate in the forum 
[51]. Online learning had a positive impact on increasing interaction among students and that the asynchronous online 
environment is effective in supporting the online learning community [52]. Accordingly, the WebQuest strategy has a 
significant impact on the development of many electronic communication skills among students, as they are divided 
into cooperative groups, so that the student becomes productive learner.  

3. Method 

3.1 Participants 

A random sample of kindergarten (60) female students at the sixth-level of the kindergarten program at the College of 
Education in Prince Sattam bin Abdulaziz University, who study in the first semester of the academic year 2021/2022 
AD College of Education, were divided into two groups: an experimental group (32) female students studied topics 
according to the WebQuest Strategy, and a control group (28) female students studied the specific topics according to 
the traditional method.  

3.2 Variables 

The current study includes two types of variables: an independent variable, which is teaching according to the 
WebQuest strategy, and two dependent variables, which are academic achievement in mathematics concepts and 
electronic communication skills. 

3.3 Instruments 
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Academic Achievement Test (AAT)  

The test aimed to measure the achievement of students of both research groups in some selected topics from the 
“Developing Mathematical Concepts” course. The test measures the levels of (remembering - understanding - 
application). The questions were formulated into multiple choice questions. A table of specifications was designed to 
distribute the test items among the prescribed topics considering the procedural objectives for each topic. The number 
of test questions reached (40) questions distributed among the topics specified considering the levels of objectives as 
shown in Table 1, after ensuring the validity and reliability of the test.  

Table 1: specification of Academic Achievement Test (AAT)  

Topics 
The levels of Objectives Total of 

questions Remember Understanding Application 
N % N % N % N % 

An introduction to learning mathematics 
concepts in kindergarten. 2 5.0% 2 5.0% 1 2.5% 5 12.5% 

The objectives of learning mathematics 
concepts in kindergarten. 3 7.5% 2 5.0% 1 2.5% 6 15.0% 

Topological concepts. 3 7.5% 2 5.0% 2 5.0% 7 17.5% 
Geometrical concepts. 4 10.0% 3 7.5% 2 5.0% 9 22.5% 
Numerical concepts and numerical sense. 3 7.5% 2 5.0% 1 2.5% 6 15.0% 
Spatial concepts and relationships and the 
development of spatial sense 3 7.5% 2 5.0% 2 5.0% 7 17.5% 

Total 18 45.0% 13 32.5% 9 22.5% 40 100% 
Electronic Communication Observation (ECO) tool 

The observation tool aimed to measure the electronic communication skills of students in both research groups. It was 
designed in the form of a five-point Likert scale, graduated (from 1 to 5), where (1) means that the skill is achieved very 
weakly, and (5) means that the skill is achieved very highly. The number of items on the tool reached (20), distributed 
over four axes shown in Table 2, after ensuring the validity and reliability of the tool. 

Table 2: Description of the E-Communication Observation tool 
Electronic Communication skills No. of Items % 
Browsing the web 7 35% 
Communicate with a faculty member 5 25% 
Communicate with the colleagues 5 25% 
Evaluating the students work 3 15% 
Total Items 20 100% 

3.4 Procedures 

The current study relied on an experimental method with a quasi-experimental design for its suitability to the research 
and its objectives. Figure 3 illustrates the study methodology design. 
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Fig. 3: Methodology design of the study 

Preparing the educational material: The educational material processed according to WebQuest strategy: 

The purpose of preparing the educational material: The selected scientific subject aimed at developing academic 
achievement in "developing mathematical concepts" course and electronic communication for kindergarten students at 
the College of Education. 

Content of the educational material: The educational material was selected from the mathematical concepts' 
development course for the sixth-level students of the kindergarten program at the College of Education in Prince 
Sattam bin Abdulaziz University, it has been modified according to WebQuest strategy, in the first semester of the 
academic year 2021/2022 AD, according to the time plan for teaching the course approved by the Kindergarten 
Department in the college. The number of selected topics was (6) topics out of (12) topics related to the development of 
mathematics concepts in the kindergarten stage, these topics are: 

- An introduction to learning mathematics concepts in kindergarten. 

- The objectives of learning mathematics concepts in kindergarten. 

- Topological concepts. 

- Geometrical concepts. 

- Numerical concepts and numerical sense. 

- Spatial concepts and relationships and the development of spatial sense. 

Design content according to WebQuest strategy: To prepare the content according to the WebQuest strategy, the 
following steps were followed: 

- Determine procedural objectives for these topics. 

- Collecting scientific material from the main reference and supporting references for teaching the course, in addition 
to relevant websites and YouTube clips. 

- Designing a template on the course page on the Blackboard platform according to the WebQuest strategy. 

- The steps of the WebQuest strategy shown in Table 3. 

Table 3: Teaching mathematical concepts to the experimental group according to the WebQuest strategy. 
Steps Descriptive 
Section 1 – Introduction Set previous background about math concepts in kindergarten 
Section 2 – Task Divide the tasks and distribute them to the female students 
Section 3 – Sources Providing students with links to the most important sources that are concerned with 

building mathematics concepts at the kindergarten stage 
Section 4 – Procedures Explain each of the tasks assigned to the students 
Section 5 – Evaluation Evaluation of female students' achievement in the light of a specific rubric 
Section 6 – Conclusion Summarize the students' achievements and encourage them to complete tasks 
Section 7 – Teacher 
Page 

This section is optional, but necessary to remind the teacher of the basics of learning 
through WebQuest strategy 

4. Results 

Q1: What is the effectiveness of teaching the course "developing mathematical concepts" according to the WebQuest 
strategy in developing the academic achievement of kindergarten students at the College of Education?  

To answer the first question, Independent-Samples T-Test were calculated to find the significance of the difference 
between the mean scores of the students of the experimental group (who studied according to the Web Quest strategy) 
and the control group (who studied according to the traditional method) in the post-measurement of the academic 
achievement test in the course "developing mathematical concepts". as shown in Table 4. 

Table 4: Independent-Samples T-Test results in the post-measurement of the academic achievement test. (N= 60) 
Group N Mean SD t-test value P value η2 
Experimental 32 17.59 1.88 14.854 0.000 0.792 Control 28 9.64 2.26 

Note. SD: Standard deviation 
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Table 4 indicates that there is a statistically significant difference at the level (p = 0.000) between the mean scores of the 
experimental group and the control group in the academic achievement test in the "mathematical concepts' 
development" course in favor of the students of the experimental group (Mean = 17.59), while the control group (Mean 
= 9.64), and the value of (t value = 14.854), which is statistically significant at the level of 𝛼 ≤ 0.05. Table 2 also 
indicates a large effect size (η2 = 0.821) (Cohen (1988) has provided benchmarks to define small (η2 = 0.01), medium 
(η2 = 0.06), and large (η2 = 0.14) effects.) [53], and this value indicates that there is a significant impact of teaching 
according to the WebQuest strategy on the student’s achievement of the course "developing mathematical concepts". 
Accordingly, we must accept the alternative hypothesis "Ha1: There is a statistically significant difference at the level of 
𝛼 ≤ 0.05 between the mean scores of the experimental group and the control group students in the post-measurement of 
the academic achievement test". 

Q2: What is the effectiveness of teaching the course "developing mathematical concepts" according to the WebQuest 
strategy in developing electronic communication skills among kindergarten students at the College of Education? 

To answer the second question, Independent-Samples T-Test were calculated to find the significance of the difference 
between the mean scores of the students of the experimental group (who studied according to the WebQuest strategy) 
and the control group (who studied according to the traditional method) in the post-measurement of the Electronic 
Communication Observation (ECO) tool. as shown in Table 5. 

Table 5: Independent-Samples T-Test results in the post-measurement of (ECO) tool. (N= 60) 
Group N Mean SD t-test value P value η2 
Experimental 32 4.29 0.584 2.588 0.012 0.104 Control 28 3.89 0.597 

Table 5 indicates that there is a statistically significant difference at the level (p = 0.012) between the mean scores of the 
experimental group and the control group in (ECO) tool  in favor of the students of the experimental group (Mean 
=4.29), while the control group (Mean = 3.89), and the value of (t value = 2.588), which is statistically significant at the 
level of 𝛼 ≤ 0.05. Table 2 also indicates a medium effect size (η2 =0.104), and this value indicates that there is a 
significant impact of teaching the course "developing mathematical concepts" according to the WebQuest strategy in 
developing electronic communication skills among kindergarten students at the College of Education. Accordingly, we 
must accept the alternative hypothesis " Ha2: There is a statistically significant difference at the level of 𝛼 ≤ 0.05 
between the mean scores of the experimental group and the control group students in the post-measurement of the 
(ECO) tool".  

Q3: To what extent does the level of academic achievement differ among kindergarten students at the College of 
Education, according to the level of their computer skills? 

To answer the third question, One Way ANOVA test was calculated to find the significance of the difference between 
the mean scores of the students of the experimental group in academic achievement test (AAT) according to the level of 
their computer skills as in table 6. 

Table 6: One Way ANOVA test results in the post-measurement of the (AAT) for experimental group. (N= 32) 
 Sum of Squares df Mean Square F value P value 
Between Groups 0.582 2 0.291 

0.077 0.926 Within Groups 109.137 29 3.763 
Total 109.719 31  

Table 6 indicates that there is not a statistically significant difference between the mean scores of the experimental 
group students in the post academic achievement test according to the level of computer skills, as the value of (F = 
0.077, p = 0.926). Accordingly, we must accept the null hypothesis "Ho3: There is not a statistically significant 
difference at the level of 𝛼 ≤ 0.05  between the mean scores of the experimental group students in the post achievement 
test according to the level of computer skills". 

Q4: To what extent does the level of electronic communication skills differ among kindergarten students at the College 
of Education, according to the level of their computer skills? 

To answer the fourth question, One Way ANOVA test was calculated to find the significance of the difference between 
the mean scores of the students of the experimental group in electronic communication observation (ECO) tool 
according to the level of their computer skills as in table 7. 

Table 7: One Way ANOVA test results in the post-measurement of the (ECO) tool for experimental group. (N= 32) 
 Sum of Squares df Mean Square F value P value 
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Between Groups 1.079 2 0.539 
1.570 0.225 Within Groups 9.959 29 0.343 

Total 11.038 31  

Table 7 indicates that there is not a statistically significant difference between the mean scores of the experimental 
group students in the post (ECO) tool according to the level of computer skills, as the value of (F = 1.570, p = 0.225). 
Accordingly, we must accept the null hypothesis "Ho4: There is not a statistically significant difference at the level of 
𝛼 ≤ 0.05 between the mean scores of the experimental group students in the (ECO) tool according to the level of their 
computer skills". 

5. Discussion 

The current era is witnessing a scientific civilized shift in various knowledge and information in general and in the field 
of education in particular, after the outbreak of the new Corona virus (COVID 19), which imposed on researchers and 
scholars to consider e-learning and use teaching and learning technology. The development of modern technology 
means to keep pace with this. Accelerated development, and because of what educators called for benefiting from 
technological innovations in developing the student in terms of his achievement and intellectual abilities, especially 
with the emergence of virtual educational platforms. 

The first result indicates that there is a significant impact of teaching according to the WebQuest strategy on the 
student’s academic achievement of the course "developing mathematical concepts". This result is consistent with the 
findings of [37], [54-59] which emphasizes the positive role for the WebQuest strategy in developing aspects of 
academic achievement in many academic subjects at different levels of study, whether in general education or 
university education. This result calls on those interested in the educational process to employ this strategy in education. 
This result is explained considering the active state that the WebQuest strategy creates in the students' hearts, which 
makes them approach education in a more positive and interactive way. 

The second result illustrates that there is a significant impact of teaching the course "developing mathematical concepts" 
according to the WebQuest strategy in developing electronic communication skills among kindergarten students at the 
College of Education. This result is consistent with the findings of [41], [43], [60], [61] which indicated the positive 
role of the WebQuest strategy in developing many communication skills among students, such as: exchanging 
information and opinions, writing reports, taking responsibility, and employing techniques in written and oral 
communication. This result is explained considering the electronic communication skills that the WebQuest strategy 
imparts to students through the stages it consists of, such as: dividing them into productive cooperative groups and 
assigning specific tasks to each group, and each group bears responsibility for the information and knowledge it has 
achieved. In addition to a very important skill, which is the skill of evaluating students’ work. 

While the third and fourth results indicated that there were no differences between the students of the experimental 
group in academic achievement and electronic communication skills due to the variable of mastery of computer skills. 
These two results are explained by the fact that the steps of the WebQuest strategy do not require a high level of 
computer skills, but rather require the basics of dealing with the Internet, sorting, and arranging data, and formulating it 
in a consistent form. 

6. Limitations and Conclusion 

One of the main limitations of the current study is that the data collection was done considering the perceptions of (60) 
female students in kindergarten program at the College of Education. This calls us to apply the study to a sample that is 
more representative of society. 

WebQuest is a powerful instructional strategy that motivates and guides students through the Internet research process. 
According to the steps of this strategy, the students are aware of the search for specific knowledge by defining the 
objectives, the tasks that they must do, the process, the way to present the acquired knowledge and finally the way in 
which their achievements will be evaluated. Accordingly, students take responsibility for their own learning. One of the 
success factors of this strategy is that the faculty member pre-identifies appropriate web pages that he can later provide 
to students as part of the WebQuest steps. 

WebQuest is also an excellent strategy for developing collaborative learning skills in students, because during the 
process of achieving the tasks the students can be organized into different groups according to their needs and the 
specifics of the goals. Accordingly, there are many opportunities to apply WebQuest in the university teaching process, 
where the faculty member can choose from a variety of tasks to develop students' different cognitive abilities, such as: 
knowledge, understanding, application, analysis, and decision-making. 
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7. Recommendations 

Considering the study findings, the researchers recommend the following: 

- Using the WebQuest strategy in teaching all courses in university education. 

- Training faculty members to use the WebQuest strategy and other constructivist learning strategies. 

- Equipping classrooms with strong Internet networks. 

- Educational institutions should adopt highly efficient e-learning platforms. 

- Providing technical support to faculty members and students immediately. 

- Employing the WebQuest strategy within a remedial program for students with learning difficulties and introverted 
students. 

8. Suggestions for Future Studies 

- Conducting studies to reveal the impact of the WebQuest strategy on the achievement of students with 
hyperactivity. 

- Further studies should be conducted to pilot the WebQuest strategy with other dependent variables, such as reduced 
anxiety and reduced cognitive load. 

- Conducting studies to compare WebQuest's employment across various educational platforms.  

Funding: This project was supported by the Deanship of Scientific Research at Prince Sattam bin Abdulaziz 
University, Saudi Arabia under the research project No. 2022/02/22927 

Acknowledgements: The authors would like to thank the Deanship of Scientific Research at Prince Sattam bin 
Abdulaziz University for their continuous support. 

Data sharing statement: Data supporting the findings and conclusions are available upon request from the authors. 

Conflict of interest: The authors declare that there is no conflict regarding the publication of this paper. 

References  
[1] R. P. D. Watchorn, J. Bisanz, L. Fast, J. A. LeFevre, S. L. Skwarchuk, and B. L. Smith-Chant, “Development of 

Mathematical Knowledge in Young Children: Attentional Skill and the Use of Inversion,” Journal of Cognition 
and Development, vol. 15, no. 1, pp. 161–180, 2014, doi: 10.1080/15248372.2012.742899. 

[2] C. T. Cross, T. A. Woods, and H. Schweingruber, Mathematics learning in early childhood: Paths toward 
excellence and equity. National Academies Press, 2009. doi: 10.17226/12519. 

[3] D. H. Clements, K. C. Fuson, and J. Sarama, “Critiques of the common core in early math: A research-based 
response,” J Res Math Educ, vol. 50, no. 1, pp. 11–22, Jan. 2019, doi: 10.5951/jresematheduc.50.1.0011. 

[4] G. Kaiser, “Advances in Mathematics Education,” in Reconceptualizing Early Mathematics Learning, New York 
London: Springer Dordrecht Heidelberg, 2013, pp. 1–328. doi: 10.1007/978-94-007-6440-8. 

[5] P. Parviainen, “The Development of Early Mathematical Skills-A Theoretical Framework for a Holistic Model,” 
Varhaiskasvatuksen Tiedelehti Journal of Early Childhood Education Research, vol. 8, pp. 162–191, 2019, 
[Online]. Available: http://jecer.org  

[6] A. MacDonald and C. Carmichael, “Early mathematical competencies and later achievement: insights from the 
Longitudinal Study of Australian Children,” Mathematics Education Research Journal, vol. 30, no. 4, pp. 429–
444, Dec. 2018, doi: 10.1007/s13394-017-0230-6. 

[7] C. Aubrey, R. Godfrey, and S. Dahl, “Early mathematics development and later achievement: Further evidence,” 
Mathematics Education Research Journal, vol. 18, no. 1, pp. 27–46, 2006, doi: 10.1007/BF03217428. 

[8] E. Romano, L. Babchishin, L. S. Pagani, and D. Kohen, “School readiness and later achievement: Replication and 
extension using a nationwide Canadian Survey,” Dev Psychol, vol. 46, no. 5, pp. 995–1007, Sep. 2010, doi: 
10.1037/a0018880. 



 Inf. Sci. Lett. 12, No. 10, 2549-2564 (2023)          /  http://www.naturalspublishing.com/Journals.asp                                             2561 

   
                                                                                                                                                                                                                                                   © 2023 NSP 
                                                                                                                                                                                                                                                                                      Natural Sciences Publishing Cor. 
 

[9] S. M. Linder and A. Simpson, “Towards an understanding of early childhood mathematics education: A 
systematic review of the literature focusing on practicing and prospective teachers,” Contemporary Issues in Early 
Childhood, vol. 19, no. 3, pp. 274–296, Sep. 2018, doi:10.1177/1463949117719553. 

[10] L. G. Katz Editor Jean Mendoza Susan Fowler, K. Dolan, S. M. Linder, and M. Deanna Ramey Serbay Zambak, 
“Predictors of School Readiness in Literacy and Mathematics: A Selective Review of the Literature Volume 15 
Number 1 Predictors of School Readiness in Literacy and Mathematics: A Selective Review of the Literature,” 
1999, [Online]. Available: http://ecrp.uiuc.edu/v15n1/linder.html  

[11] R. Videla, S. Rossel, C. Muñoz, and C. Aguayo, “Online Mathematics Education during the COVID-19 
Pandemic: Didactic Strategies, Educational Resources, and Educational Contexts,” Educ Sci (Basel), vol. 12, no. 
7, p. 492, 2022, Available: https://doi.org/10.3390/educsci12070492  

[12] J. Naidoo, “Postgraduate mathematics education students’ experiences of using digital platforms for learning 
within the COVID-19 pandemic era,” Pythagoras, vol. 41, no. 1, pp. 1–11, 2020, doi: 
10.4102/PYTHAGORAS.V41I1.568. 

[13] E. M. Mulenga and J. M. Marbán, “Is covid-19 the gateway for digital learning in mathematics education?” 
Contemp Educ Technol, vol. 12, no. 2, pp. 1–11, 2020, doi: 10.30935/cedtech/7949. 

[14] J. S. Al-Rabadi, “Measuring how to evaluate the impact of doing student’s homework using the distance e-
learning process in the computer science course, and access its efficiency in developing academic achievement,” 
Journal of Educational and Psychological Sciences, vol. 5, no. 44, pp. 106–127, 2021, doi: 
10.26389/ajsrp.e170521. 

[15] R. Kamsurya, “Learning Evaluation of Mathematics during the Pandemic Period COVID-19 in Jakarta,” 
International Journal of Pedagogical Development and Lifelong Learning, vol. 1, no. 2, p. ep2008, 2020, doi: 
10.30935/ijpdll/8439. 

[16] E. M. Mulenga and J. M. Marbán, “Prospective teachers’ online learning mathematics activities in the age of 
COVID-19: A cluster analysis approach,” Eurasia Journal of Mathematics, Science and Technology Education, 
vol. 16, no. 9, 2020, doi: 10.29333/EJMSTE/8345. 

[17] B. Biswas, S. K. Roy, and F. Roy, “Students Perception of Mobile Learning during COVID-19 in Bangladesh: 
University Student Perspective,” Aquademia, vol. 4, no. 2, p. ep20023, 2020, doi: 10.29333/aquademia/8443. 

[18] R. Gopal, V. Singh, and A. Aggarwal, “Impact of online classes on the satisfaction and performance of students 
during the pandemic period of COVID 19,” Educ Inf Technol (Dordr), vol. 26, no. 6, pp. 6923–6947, 2021, doi: 
10.1007/s10639-021-10523-1. 

[19] S. Sujarwo, S. Sukmawati, A. Akhiruddin, R. Ridwan, and S. S. Suharti Siradjuddin, “An Analysis of University 
Students’ Perspective On Online Learning in The Midst of Covid-19 Pandemic,” Journal of Pendidikan dan 
Pengajaran, vol. 53, no. 2, p. 125, 2020, doi: 10.23887/jpp.v53i2.24964. 

[20] R. S. E.-S. Ibrahim, “The effect of using WebQuest Strategy in acquiring press release writing skills among 
educational media students in the faculties of specific education: Quasi-experimental study,” The Arab Journal for 
Media and Communication Research, vol. 36, pp. 50–91, 2022, doi: 10.21608/JKOM.2022.232542. 

[21] W. A. Hazaymeh, “EFL Students’ Perceptions of Online Distance Learning for Enhancing English Language 
Learning During Covid-19 Pandemic,” International Journal of Instruction, vol. 14, no. 3, pp. 501–518, Jul. 2021, 
doi: 10.29333/iji.2021.14329a. 

[22] E. M. Onyema*, E. C. Deborah, A. O. Alsayed, Q. N. Naveed, and S. Sanober, “Online Discussion Forum as a 
Tool for Interactive Learning and Communication,” International Journal of Recent Technology and Engineering 
(IJRTE), vol. 8, no. 4, pp. 4852–4868, Nov. 2019, doi: 10.35940/ijrte.D8062.118419. 

[23] S. Nahar, Suhendri, Zailani, and Hardivizon, “Improving Students’ Collaboration Thinking Skill under the 
Implementation of the Quantum Teaching Model,” International Journal of Instruction, vol. 15, no. 3, pp. 451–
464, Jul. 2022, doi: 10.29333/iji.2022.15325a. 

[24] K. A. A. Gamage, D. I. Wijesuriya, S. Y. Ekanayake, A. E. W. Rennie, C. G. Lambert, and N. Gunawardhana, 
“Online delivery of teaching and laboratory practices: Continuity of university programmes during COVID-19 
pandemic,” Education Sciences, vol. 10, no. 10. MDPI AG, pp. 1–9, Oct. 01, 2020. doi: 
10.3390/educsci10100291. 

[25] H. El-Senousy, “The Role of Web-Quest to face the challenges of Blended Learning in using The Student teacher 



2562                                                                   M. A. Al Sharidah, A. M. Alkramiti: The Effectiveness of WebQuest Strategy… 

 
© 2023 NSP 
Natural Sciences Publishing Cor. 
 

the E-Knowledge Resources and Knowledge Achievement,” Educational Journal, Faculty of Education, Sohag 
University, vol. 61, pp. 673–700, 2019. 

[26] N. A. Al-Qahtani, “The impact of cognitive trips Web Quest on the quality of achievement of students of the 
College of Basic Education in the subject of methods of teaching history and developing their awareness of 
information technology,” Educational Sciences, University of Jordan, vol. 47, no. 2, p. 183, 2020, doi: 
10.33193/1889-000-019-007. 

[27] F. M. Younes and A. A. Labneh, “Using Web Quest in Islamic Curriculum Teaching,” Journal of Educational and 
Psychology Sciences, vol. 27, no. 1, pp. 771–795, 2019. 

[28] D. O. A.- Salam and A. M. El-Shawry, “The Effectiveness of a Guiding Program based on the Web Quest 
Strategy Through the Web to Develop the Awareness of Sons to Share in the Management of Priorities and its 
Relationship to Social Responsibility,” Journal of Research in Specific Education Fields -, vol. 19, pp. 65–139, 
2020. 

[29] M. F. A. Hammad, “The effectiveness of using cognitive journeys (Web quest) over the web on cognitive 
achievement Educational technology course (2) for students of the Faculty of Physical Education,” The Scientific 
Journal of Physical Education and Sports, Alexandria, Egypt, vol. 18, no. 18, pp. 19–35, 2021, doi: 
10.21608/JPHALEX.2021.211759. 

[30] Z. S. AL-Edwan, “Effectiveness of Web Quest Strategy in acquiring geographic concepts among eighth grade 
students in Jordan Zaid Suleiman AL-Edwan Al- Balqa Applied University, Princes Alia University College , 
Jordan,” Int J Educ Dev Using Inf Commun Technol, vol. 10, no. 4, pp. 31–46, 2014. 

[31] L. Averkieva, Y. Chayka, and S. Glushkov, “Web Quest as a Tool for Increasing Students’ Motivation and 
Critical Thinking Development,” Procedia Soc Behav Sci, vol. 206, no. November, pp. 137–140, 2015, doi: 
10.1016/j.sbspro.2015.10.042. 

[32] F. R. A. Suleiman, “The effectiveness of a proposed activities program based on WebQuests in reducing cognitive 
load and developing Critical-Analytic Thinking among field training students, specializing in science at the 
Faculty of Education The,” ducational and psychological studies, Zagazig University, Egypt, vol. 35, no. 108, pp. 
115–177, 2020. 

[33] C. G. Ogbonna, N. E. Ibezim, and C. A. Obi, “Synchronous versus asynchronous e-learning in teaching word 
processing: An experimental approach,” S Afr J Educ, vol. 39, no. 2, 2019, doi: 10.15700/saje.v39n2a1383. 

[34] D. A. M. I. Jaafar, “The Impact Of Using Web Quest Strategy On The Development Home Economic Students 
Skills in Decision in Basics and Designs and Making Home Upholstery,” Arab research in the field of specific 
education, vol. 18, pp. 131–152, 2020. 

[35] S. V. Zenkina, M. N. Tsygankova, E. V. Kharunzheva, and E. A. Mamaeva, “Formation of universal 
competencies of undergraduates during development of the plot of web-quest,” Perspektivy Nauki i Obrazovania, 
vol. 51, no. 3, pp. 99–114, 2021, doi: 10.32744/pse.2021.3.7. 

[36] A. Zendler and K. Klein, “The effect of direct instruction and web quest on learning outcome in computer science 
education,” Educ Inf Technol (Dordr), vol. 23, no. 6, pp. 2765–2782, 2018, doi: 10.1007/s10639-018-9740-4. 

[37] A. Zendler and K. Klein, “The effect of direct instruction and web quest on learning outcome in computer science 
education,” Educ Inf Technol (Dordr), vol. 23, no. 6, pp. 2765–2782, 2018, doi: 10.1007/s10639-018-9740-4. 

[38] M. M. Al-Zahrani, “Effectiveness of Using Facebook Web-Quest Based Virtual Learning Environment in 
Developing E-Inter- action and Sharing Skills among Students at Princess Nourahbint Abdul Rahman University,” 
Umm Al-Qura University Journal of Educational and Psychological Sciences, vol. 9, no. 2, pp. 109–158, 2018. 

[39] A. M. A.-J. Bushra Mohammed Qadiri, “The Impact of Using Cognitive Trips across Web Quest in the 
Development of Mathematical Concepts for Seventh Graders in Geometric Unit in Yemen Schools Bushra,” 
Educational Sciences University of Jordan, vol. 46, no. 1, pp. 705–726, 2019. 

[40] L. A. V. Shabalina D.A., Yang Guiyun, “Features of a web quest as a game technology of learning in a digital 
school,” Scientific and methodological electronic magazine “Concept,” vol. 10, 2020, doi: 10.24411/2304-120X-
2020-11074. 

[41] M. M. Al-Zahrani, “Effectiveness of Using Facebook Web-Quest Based Virtual Learning Environment in 
Developing E-Inter- action and Sharing Skills among Students at Princess Nourahbint Abdul Rahman University,” 



 Inf. Sci. Lett. 12, No. 10, 2549-2564 (2023)          /  http://www.naturalspublishing.com/Journals.asp                                             2563 

   
                                                                                                                                                                                                                                                   © 2023 NSP 
                                                                                                                                                                                                                                                                                      Natural Sciences Publishing Cor. 
 

Umm Al-Qura University Journal of Educational and Psychological Sciences, vol. 9, no. 2, pp. 109–158, 2018. 

[42] H. El-Senousy, “The Role of Web-Quest to face the challenges of Blended Learning in using The Student teacher 
the E-Knowledge Resources and Knowledge Achievement,” Educational magazine, Faculty of Education, Sohag 
University, vol. 61, pp. 673–700, 2019. 

[43] L. Averkieva, Y. Chayka, and S. Glushkov, “Web Quest as a Tool for Increasing Students’ Motivation and 
Critical Thinking Development,” Procedia Soc Behav Sci, vol. 206, no. November, pp. 137–140, 2015, doi: 
10.1016/j.sbspro.2015.10.042. 

[44] G. Lipscomb, “‘I Guess It Was Pretty Fun’ Using WebQuests in the Middle School Classroom,” Clearing House, 
vol. 76, no. 3, pp. 152–153, 2003, [Online]. Available: http://webquest.sdsu.edu/webquest.html  

[45] M. Abd, E. Ali, and S. Ahmed, “The effect of using a Web Quest program on developing some ELF critical 
reading process writing skills and decreasing writing apprehension of the first year experimental secondary school 
students,” Arab World English Journal, vol. 5, no. 1, pp. 197–210, 2014. 

[46] A. L. Akhunzhanovna, E. A. Zatsepina, R. Y. Ivanovna, O. M. Vladimirovna, and A. E. Meruzhanovna, 
“Technology of career guidance web quests as a factor in improving the effectiveness of training students to 
intercultural communication,” Scientific and methodological electronic journal, vol. 5, pp. 1–13, 2020, doi: 
10.24411/2304-120X-2020-11030. 

[47] D. Andonovska-Trajkovska and B. C. Dimov, “WebQuest As a Teaching Strategy,” Teacher International Journal, 
vol. 5, pp. 15–22, 2013. 

[48] Roland Y. Abi Najem, “Effective E-Communication Skills.” [Online]. Available: www.uabonline.org  

[49] D. O. A. Salam and A. M. El-Shawry, “The Effectiveness of a Guiding Program based on the Web Quest Strategy 
Through the Web to Develop the Awareness of Sons to Share in the Management of Priorities and its Relationship 
to Social Responsibility,” Journal of Research in Specific Education Fields -, vol. 19, pp. 65–139, 2020. 

[50] Bing Zhou, “A Study Of Task-Based Language Instruction in Flipped English as Foreign Language Classrooms in 
China”. A dissertation submitted to the graduate division of the university of Hawai'i at Manoa in partial 
fulfillment of the requirements for the degree of Doctor of Philosophy in learning design and technology, 
December 2020 

[51] C. K. Cheng, D. E. Paré, L.-M. Collimore, and S. Joordens, “Assessing the effectiveness of a voluntary online 
discussion forum on improving students’ course performance,” Comput Educ, vol. 56, no. 1, pp. 253–261, Jan. 
2011, doi: 10.1016/j.compedu.2010.07.024. 

[52] Z. Khlaif, H. Nadiruzzaman, and K. Kwon, “Types of Interaction in Online Discussion Forums: A Case Study,” 
Journal of Educational Issues, vol. 3, no. 1, p. 155, Apr. 2017, doi: 10.5296/jei.v3i1.10975. 

[53] H.-Y. Liu and C.-C. Chang, “Effectiveness of 4Ps Creativity Teaching for College Students: A Systematic Review 
and Meta-Analysis,” Creat Educ, vol. 08, no. 06, pp. 857–869, 2017, doi: 10.4236/ce.2017.86062. 

[54] R. S. E.-S. Ibrahim, “The effect of using WebQuest in acquiring press release writing skills among educational 
media students in the faculties of specific education: Quasi-experimental study,” The Arab Journal for Media and 
Communication Research, vol. 36, pp. 50–91, 2022, doi: 10.21608/JKOM.2022.232542. 

[55] F. R. A. Suleiman, “The effectiveness of a proposed activities program based on WebQuests in reducing cognitive 
load and developing Critical-Analytic Thinking among field training students, specializing in science at the 
Faculty of Education The,” ducational and psychological studies, Zagazig University, Egypt, vol. 35, no. 108, pp. 
115–177, 2020. 

[56] M. F. A. Hammad, “The effectiveness of using cognitive journeys (Web quest) over the web on cognitive 
achievement Educational technology course (2) for students of the Faculty of Physical Education,” The Scientific 
Journal of Physical Education and Sports, Alexandria, Egypt, vol. 18, no. 18, pp. 19–35, 2021, doi: 
10.21608/JPHALEX.2021.211759. 

[57] N. A. Al-Qahtani, “The impact of cognitive trips Web Quest on the quality of achievement of students of the 
College of Basic Education in the subject of methods of teaching history and developing their awareness of 
information technology,” Educational Sciences, University of Jordan, vol. 47, no. 2, p. 183, 2020, doi: 
10.33193/1889-000-019-007. 

[58] A. O. Al Mazmoumi, “The effect of cognitive journeys through the web (web quest) on the cognitive achievement 



2564                                                                   M. A. Al Sharidah, A. M. Alkramiti: The Effectiveness of WebQuest Strategy… 

 
© 2023 NSP 
Natural Sciences Publishing Cor. 
 

of mathematics for first year secondary students,” The comprehensive, multi-knowledge electronic journal, vol. 
16, pp. 722–756, 2019, doi: 10.21608/jprr.2015.74612. 

[59] A.A.-M. A. Al-Hamael, “An Enriching Training Program Using the Web Quest Strategy to Develop the Cognitive 
Achievement for Bio- Ethical Issues for the Preparatory year Students in Jeddah University,” Umm Al-Qura 
University Journal of Educational and Psychological Sciences, vol. 11, no. 1, pp. 1–41, 2019. 

[60] K. H. E. A. F. Ali, S. S. Ahmed, and N. A. E.-R. Nubi, “The effective of the Web Quest model in teaching 
innovations in physics on the Development of Critical Thinking Skills of pre-service science teachers,” Journal of 
Research in Specific Education Fields, vol. 13, pp. 95–140, 2019. 

[61] A.L. Akhunzhanovna, E. A. Zatsepina, R. Y. Ivanovna, O. M. Vladimirovna, and A. E. Meruzhanovna, 
“Technology of career guidance web quests as a factor in improving the effectiveness of training students to 
intercultural communication,” Scientific and methodological electronic journal, vol. 5, pp. 1–13, 2020, doi: 
10.24411/2304- 120X-2020-11030.  


